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Who I am and why I am the right person to be here 

! ! American Indian investigator Ð enrolled member Citizen Potawatomi 
Nation (Oklahoma);  Half American Indian (fatherÕs side) Ð not sure if itÕs 
my right or left half though.  Matchie family clan. 

! ! BIA ÒkidÓ who is Òstealthy.Ó 

! ! Licensed social worker and social work researcher; 

! ! Understanding of early childhood intervention influence within a large, 
high risk minority population in an urban setting;  

! ! Technical expertise in longitudinal intervention and follow-up 
! ! Research and intervention methods for early childhood populations 
! ! Implementation expertise for early childhood intervention with at-risk youth 

! ! Broad professional and personal work experience with IHS, tribal 
governments, tribal mental health, and social service agencies in AZ and 
WI. 







What is Early Childhood 
Intervention? 

Defining how it works 



Definitions 
" ! Early childhood intervention (includes childcare) is 

broadly defined as: 

! ! The provision of some combination of educational, 
family, health, and social services  

! ! During any of the first eight years of life  

! ! Serving children who face social disadvantages or 
developmental disabilities 



How do Early Childhood Programs Work? 

" ! 5 pathways: 

1.! Motivational Advantage (MA) 

2.! Cognitive Advantage (CA) 
3.! Family Support (FS) 
4.! School Support (SS) 

5.! Social Adjustment (SA) 



5 pathways of early intervention success 
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Understanding Development in ECE 

" ! AI child and family systems 
develop over time 

" ! Early Family and Client 
Development sets the stage for 
later cognitive/emotional/ 
behavioral regulation and 
mental health 

" ! Inappropriate or inconsistent 
family development within the 
tribal community and during 
this period may lead to poorly 
organized family and client 
coping skills 

Child 

Development 

Tribal Environment  

Developmental Processes  

* Sameroff & Fiese, 1990   
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What do we know about Early 
Childhood Intervention? 

Generally and with American Indian Communities 



Source:  Reynolds, A.J., Niles, M.D., and Temple, J.A. (April 26, 2003). 



Source:  Reynolds, A.J., Niles, M.D., and Temple, J.A. (April 26, 2003). 



Early childhood intervention Knowledge and Practice:  
What we know 

" ! There have been many major advances in our knowledge about early 
childhood interventions over the past two decades. 

1.! Promoting the long-term success of children is possible, but, there is no 
quick fix.  

2.! The path to long-term success for our children begins before birth with good 
prenatal care and maternal practices.  

3.! Caregivers and providers are central to the achievement of all that a child 
requires to prepare for school. 

4.! The acclaimed report, Neurons to Neighborhoods, also emphasizes that 
parent-child interactions are the key to acquiring most competencies. Early 
childhood interventions must, therefore, begin early in the home and enlist 
parents and families as the childÕs first and most influential teachers.  

5.! A a wide variety of programs have beneficial short- and long-term effects on 
child development.  



What we know for the short-term 
! ! In the short term,  

" ! Higher levels of cognitive development, early school 
achievement, and motivation than children who do not 
participate.  

! ! Less likely to be held back or to need special 
education services during the elementary grades. 



What we know for the longer-term 

" ! In the long-term, they are more likely to finish school and to do better 
academically.  

" ! Lower rates of antisocial behavior, juvenile delinquency, and criminal 
activities  

" ! Better record of employment and economic success in adulthood than 
children who have not been in the ECE programs.  

" ! Participation also appears to be related to better nutrition, preventive 
health care (such as diabetes prevention), and overall family functioning. 



More of what we know 
1.! Both the timing and duration of intervention matter.  

1.! The most effective programs are those that begin during the first three years of life, 
continue for multiple years, and provide support to families.   

2.! It is not surprising that this is so. Early entry provides greater opportunities to 
intervene before learning difficulties develop and at a time when childrenÕs cognitive, 
language, and motor skills are changing rapidly.  

2.! A major developmental mechanism driving the long-term effects of early 
intervention is the cognitive and scholastic advantage that children in the 
programs experience.  

3.! In other words, childrenÕs developed abilities, enhanced by participating in early 
childhood programs, generate cumulative advantages. 

4.! The implementation of early childhood intervention programs continues to be 
uneven in most American Indian communities.   

1.! ECE programs do not exist on some reservations and among those that have ECE 
programs, the services differ and vary by tribe.  



Benefit-Cost Ratios for Total Benefit of 4 Programs 

Notes:  1) High/Scope Perry Preschool cost benefit amounts are in 1992 dollars; discounted at 3%. 
Benefits include averted intangible crime victim costs.  2) Chicago Child Parent Center 
(CPC) cost benefit amounts are in 1998 dollars; discounted at 3%.  3) Elmira PEIP cost 
benefit amounts are in 1996 dollars; discounted at 4%.  



                       Program Type Age at Last 
Follow-Up 

Number of 
Citations 

High/Scope Perry Preschool Program Model 27 15 

Carolina Abecedarian Project Model 21 14 

Houston Parent-Child Development Center Model 11 14 

Yale Child Welfare Research Program Model 14 10 

Chicago Child-Parent Centers Large Scale 24 10 

Milwaukee Project Model 14 8 

Syracuse Family Development Program Model 15 8 

Early Training Project Model 20 6 

Consortium for Longitudinal Studies Model 27 6 

Philadelphia Project Model 18 6 

Infant and Health Development Program Model 8 6 

Educational Testing Service Head Start Study  Large Scale 8 5 

New Haven Follow-Through Study Large Scale 9 5 

Elmira Prenatal/Early Infancy Project Model 17 5 

Harlem Training Project Model 12 4 

University of Rochester Nurse Home Visiting Program Model 4 4 

Gordon Parent Education Program Model 10 3 

New York State Experimental Pre-kindergarten Large Scale 8 3 

PSID Head Start Longitudinal Study Large Scale 25 3 

Most Frequently Cited Early Childhood Intervention Programs 



                       Program Type AI in sample Longitudinal 
Follow-up 

High/Scope Perry Preschool Program Model No Yes 

Carolina Abecedarian Project Model No Yes 

Houston Parent-Child Development Center Model No Yes 

Yale Child Welfare Research Program Model No Yes 

Chicago Child-Parent Centers Large Scale No Yes 

Milwaukee Project Model No Yes 

Syracuse Family Development Program Model No Yes 

Early Training Project Model No Yes 

Consortium for Longitudinal Studies Model No Yes 

Philadelphia Project Model No Yes 

Infant and Health Development Program Model No Yes 

Educational Testing Service Head Start Study  Large Scale No Yes 

New Haven Follow-Through Study Large Scale No Yes 

Elmira Prenatal/Early Infancy Project Model No Yes 

Harlem Training Project Model No Yes 

University of Rochester Nurse Home Visiting Program Model No Yes 

Gordon Parent Education Program Model No Yes 

New York State Experimental Pre-kindergarten Large Scale No Yes 

PSID Head Start Longitudinal Study Large Scale No Yes 

American Indian Children in most Frequently Cited Early 
Childhood Intervention Programs 



What donÕt we know about 
Early Childhood Intervention 

American Indian Communities 



" ! Even as the evidence about the short and long-term benefits of many 
early childhood programs continues to grow, American Indian children 
have not always been the direct beneficiaries of this knowledge.   

" ! Very little evidence has been systematically gathered from early 
childhood programs that serve American Indian children.   

" ! To date, understanding differences across and within American Indian 
populations has remained largely outside the body of knowledge derived 
from systematic, large-scale research on early childhood development. 

" ! To the extent that studies have been conducted, they often are 
ethnographic or case studies. 

American Indians &  
Early Childhood Intervention 



Bureau of Indian Affairs (BIA) 

" ! The BIA is part of the Department of the Interior and is charged with the 
responsibility of the administration (including educational programs) and 
management of 55.7 million acres of land held in trust by the United States 
for American Indians, Indian tribes, and Alaska Natives.   

" ! Currently, the education role is fulfilled by the Office of Indian Education 
Programs (OIEP).  OIEP is part of the BIA and a service organization 
devoted to providing quality education opportunities for American Indian 
people.  

" ! Established in the latter part of the nineteenth century to carry out the federal 
governmentÕs education commitment to Indian tribes, OIEP has become the 
only national education system for American Indian children and adults. 



BIA Continued 
" ! The BIAÕs entry into the field of early childhood education began in the 1960Õs. 

" ! After a series of meetings, 70 kindergarten units were requested in the Fiscal Year 
1969 Appropriation.  Serving approximately 1400 children during the school year 
1969-70. 

" ! As of 2004, the Head Start Bureau provides funding to 153 tribal grantees in 27 
states.  These programs often differ from other Head Start programs in that they 
tend to be located in rural, remote locations.   

" ! Programs in these areas are often affected by challenges associated with their 
geographic location, such as limited transportation, limited resources (e.g., the 
pool of qualified teachers may be small), and relatively small numbers of children 
to enroll in preschool.   

" ! Moreover, these programs are often highly context specific Ð each community 
implements the program uniquely.  This ultimately makes empirical research 
difficult.  



What we donÕt know 

" ! Despite the advances in our understanding of early childhood 
intervention programs, we still have no answers to many questions that 
were raised as early as the 1970s.   

1.! For which tribes are existing programs most effective and how is this related 
to their culture? 

2.! What about those American Indian families residing in urban areas? 

3.! Which program features (which curriculum approaches or type of parental 
involvement) are most associated with success in each tribal community?  

4.! What is the optimal number of years of preschool for most American Indian 
children?  

5.! Is one year of preschool at age 4 as effective as two years beginning at age 
3?  



More of what we donÕt know 

" ! In tribal programs, is full-day preschool better for children 
than half-day preschool?  

" ! Likewise, what are the merits and demerits of half-day, 
extended-day, and full-day kindergarten programs, 
respectively?  

" ! Does improved coordination between early childhood 
programs and other tribal programs and services in-crease the 
effectiveness of such programs for children? 



More of what we donÕt know 

" ! What influence does the American Indian culture have in 
generating long-term advantages for their children? 

" ! What are the pathways through which early childhood 
interventions promote long-term success? 

" ! Are the long-term benefits for American Indian children, their 
families, and the community similar to non Indian children 
and their families? 



Reasons for these unanswered questions 

" ! The field of formal early childhood intervention is still relatively young, and is 
still growing in knowledge. 

" ! There is a lack of funding for formal evaluations on early childhood intervention 
programs found in tribal communities throughout Arizona.  

" ! A more effective partnership with increased collaboration between the tribal 
communities and governmental agencies around early childhood intervention.  

" ! Investments in effective and innovative models of delivery of tribal service are 
needed.  These models should recognize that early childhood intervention supports 
all the various departmental missions within your community.   

" ! Since we know that comprehensive programs are what work, it makes sense to 
collaborate with other programs and services located within the community.   



Unanswered questions 
" ! Important collaborative roles are limited: 

! ! Social services 
! ! Public health,  
! ! Nursing,  
! ! Childcare,  
! ! Parenting skills classes and  
! ! Each communityÕs unique cultural strengths 

" ! There has been the difficulty in sponsoring training and 
education for program staff and, more importantly, recruiting 
and retaining early childhood program staff (including 
parental involvement).  





Current Reforms 

" ! In 1998, President Clinton signed Executive Order 13096, American Indian 
and Alaska Native Education, which set forth six goals: 

1.! Improving reading and math skills 
2.! Increasing high school graduation and postsecondary attendance  
3.! Reducing the influence of factors such as poverty and substance 

abuse that impede educational performance 
4.! Creating safe and drug-free schools 
5.! Improving science education 
6.! Expanding the use of educational technology 

" ! Revoked by President Bush in favor of ÒNo Child Left BehindÓ policy Ð April 
2004. 



Items to consider  
" ! American Indian Policy and Leadership 

Development Center at Arizona State University  

" ! Tribal government inclusion  

" ! 12% gaming dollars 

" ! Tribal Community Needs Assessments (with the Salt 
River Pima-Maricopa Indian Community) 

" ! Tribal Community groups (2010 project) 



Questions/Comments? 

O.A.I.P. 


